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.Chapter, ~,j: 


loixod^Uon 

No education can rise above its teachers. This Is 
more true with elementary education. The quality of education 
ultimately depends upon the quality of teachers which in 
turn depends upon two factors - their general educational 
background and their professional preparation. As admissions 
to Training Institutions are controlled by certain minimum 
educational standards, the professional equipment of teachers 
is mainly a product of their professional training. Even 
If there is any defect or deficiency in the general academic 
standard of the entrants it is the function of the training 
programme to remedy them. 

l. Jl gapa fl i mJ.sjaffh,e j „. J gdti.c,al4on l 

As Kerala is formed by amalgamating the former States 
of Travancore and Cochin and Malabar * a part of the Madras 
Presidency, the educational development in these three 
regions vary very much. But uniform progress is maintained 
during recent years. The oldest Elementary Teacher Training 
Institutions in Kerala were the Government Normal School, 
Trivandrum which is now the Government Training College, the 
Government Training Institute, Hamavarmapuram, Trichur and 
the Training School, Cannanore. When the intitutionalised 
training was introduced it was vernacular training of one 
year duration providing elementary training only which had 
no sanctioned or approved syllabus. Teachers with a minimum 
of 10 years experience were allowed to appear for the Trained 
Teachers* Certificate examination privately* 
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Later on, a two year course was introduced in the place 
of vernacular training and the minimum qualification for 
admission was raised to a pass in the S.S.L* C. Examination, 

The training scheme was organised systematically and the 
training was mdde obligatory for all elementary teachers. 

This resulted in the sudden expansion of elementary teacher 
education. Even then the training programme was confined 
to teachers in service which helped to remove the backlog 
of untrained teachers to a considerable extent. 

The introduction of Basic education had its own effect 
on Teacher Training also. The Training Schools were reoriented 
to the Basic pattern. In some of the training schools re¬ 
training was given to trained teachers in Basic education. 

At present there are 105 Training schools in Kerala including 
the one unaided Training School out of which 31 are Govern¬ 
ment schools* Only very few of them are residential schools. 
The department of education depute the untrained teachers 
from both Government and Private schools subject to a maximum 
of 20 % of the seats. The managers of private schools admit 
students up to a limit of 20% of the available seats in 
their respective institutions subject to the conditions 
prescribed under the admission rules. The remaining seats 
in both Government and private training Institutions axe 
filled up by the Kerala Public Service Commission* 

2. .ed.,.and.of. 

The total experience to which the student teachers are 
exposed while under training will mostly determine the quality 
of outgoing teachers. The programmes that Elementary Teacher 
Training Institutions provide for its trainees are derived 
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from the syllabus prescribed by the department. The 
Training Institutions attempt to implement the syllabus. 

Hence the syllabus should not lack dynamism and vitality. 

It should be modem and sucessfully able to meet the needs 
of elementary education. The syllabus which delineates 
the pattern and programmes of teacher education, should 
be geared to the inculcation of the required qualities of 
a successful teacher in modern India. The syllabus is the 
concrete material which gives a purpose^ meaning and direction 
to the work of teacher educators, administrators emd 
student teachers. 

If syllabus Is so Important, then there is need for 
keeping it modem and relating it to the needs of elementary 
education. The Education Commission urged that teacher 
educator® should review and revise their curriculum and 
programmes of work particularly in the context of its re¬ 
commendations for the development of school education (l). 
Unless the syllabus of Elementary Teacher Education 1® 
kept modem and dynamic the professional equipment of the 
outgoing teachers will be inferior and they may fail to 
improve or even maintain the quality of primary education. 

The syllabus of Elementary Teacher Education followed 
in Kerala was framed in 1961-62 which might have grown out 
of date. The modern developments and needs are not taken 
care of. In order to keep the syllabus modem constant 
revision based ©n experience and emperical evidence Is 
necessary. 


(1) Ibid p. 75. 
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The present study proposes to analyse the syllabus 
to understand and highlight the present position* so that 
guidelines for the revision of the syllabus Can be suggested* 
The defects* deficiencies etc. of the present syllabus 
help a lot for Its effective revision. It is hoped that 
this study will throw some light on the nature of the 
present syllabus followed in Kerala which will be helpful 
to curriculum workers, teacher educators and adnlnlstrator® 
interested in Elementary Teacher Education Programme, 

3, BfiJLatftd.. Stediaa. 

The present syllabus was introduced in the academic 
year 1961*.62, The common syllabus for English prepared 
at the Regional Institute of English, South India, Bangalore 
for the us© of the four southern states namely Madras, 

Mysore, Andhra Pradesh and Kerala, was introduced in the 
first year of the course from 1965-66, Subsequently it 
wa© extended to the second year of the course in the next 
academic year. It is learnt that this syllabus has been 
framed -after'taking into consideration the needs of 
children speaking the South Indian languages and the 
syllabus for elementary schools where structures are 
arranged according to certain valid principles. Most 
part of the syllabus is based on emperical evidence and 
it has been tried out in Training Schools* 

A committee consisting of experts and experienced 
Heads ©f Training Institutions went through the syllabus 
and effected some changes mostly ©f del eating some irrele.- 
vant content matter. They also revised the evaluation 

scheme by giving more weightage to internal assessment* 
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These changes were introduced from the academic year 1965-66. 
Apart from this no systematic study has been made, the find¬ 
ings of which are taken into consideration for the framing 
of the syllabus* 

Dr. E. A. Pires made a comparative study of the syllabi 
based on thirty courses of study which were in use in i960 
in undergraduate Training Institutions of India preparing 
teachers for the elementary grades* This comparative study 
was done under the following headings*- 

1. Alms and Objectives of the Course© of Study 

2* Duration of the courses and minimum qualifica¬ 
tions required. 

3* Courses of study - a synoptic view 

4* Courses in Theory of Education 

5. Study of academic subjects 

6. Study of crafts 

7. Work in practising schools 

8. Community living 

9. Scheme of assessment ' ° • A/Ut 

The study revealed a bewildering variety In the courses 
under each of the above aspects. It also brought to light 
that some syllabi are more complete than others and the 
guideline® for rewriting the incomplete and inadequate syllabi 
were highlighted. 

Similar studies were conducted for analysing teacher 
education programmes at other levels also. 

4. JhgL&iafejM 

The present study seeks to answer the following problems 

1. How far does the elementary teacher education 
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syllabus of Kerala cater to the needs of elementary teachers^ 

2* What is the type and nature of improvements to be effected 
in the syllabus so that it will become functionally useful? 

The study proposes to confine itself to the study and 
analysis of Elementary Teacher Education Syllabus in Kerala 
with a view to locate deficiencies and suggest improvements 
In the following!-. - 

(1) The different areas of elementary teacher education 
syllabus of Kerala State. 

(2) The importance to be given to the different areas 
of the syllabus in terms of time allotment and 
evaluation scheme* 

(3) The Scheme of evaluation 

(4) The organisation of the syllabus 

The deficiencies, and salient features along with 
suggestions for improvement in the above aspects are expected 
to be brought out iH this study. Hence the purposes of the 
study are the following!- 

1* To locate areas and nature of deficiency under 
the various areas in the elementary teacher 
education Syllabus of Kerala State 

2* To identify the dead material if any under the 
different areas of the elementary teacher education 
syllabus 

3* To propose guidelines for the improvements to 
be effected In the syllabus* 
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Methgls. of Jtu&M 

The evaluation of a syllabus can be done only with 
the help of some objective criteria. The quality of evalua¬ 
tion will, to a large measure, depends upon the validity of 
the criteria used* Ready made valid and reliable criteria 
axe not available for evaluating any syllabus. Hence the 
required criteria had to be developed. The functions of 
the criteria are to gauge the following. 

(1) The cpaality of the different areas and course 
items included in the syllabus 

( 2 ) The Importance given to the different areas. 

■•S. 

\ 

(3) The organisation of the syllabus 

1. x;iltaria-fi?xjfchfi^yflliLa.tAQil 

( a) Recommendations of different commissions, committees 
and conferences. 

Several Committees and conferences have made valuable 
suggestions and recommendations regarding the Elementary 
Teacher Education Programme of which the Education Commission 
Is the latest. These recommendations have been repeated 
in one form or other by recent professional associations 
and conferences. Some of these recommendations relate to 
the different areas to be included In the Elementary Teacher 
Education programme along with their quality. As these re* 
commendations are widely accepted, they are assumed to be 
valid and they are taken as one of the criteria for the 
present evaluative study. The more recent reports which 
had already absorbed the findings of the previous committees 
and commissions are the following** 

1. Report of the All India Seminar on Elementary Teacher 
Training programme 1963, 
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2* Report on Teacher Training » Committee on Plan Projects 
1964, 

3, Report of the Committee to Evolve Model Syllabi for 
Elementary Teacher Education 1963-.65, 

4® Report ©f the Education Commission 1964-66, 

The specific recommend at lens contained in the above four 
report© serve a® on© of the criteria for the present study® 

(b) Weight age in terms of time allotment® 

The different course items or groups of course item® need not 
have the earn® importance in the syllabus® The importance of ®n 
area or court© item will depend upon its contribution toward® 
the achievement of instructional objectives® If an area ©r course 
item is important naturally the teacher educators have to ®pend 
more time fox that area or course item® So in © good syllabus 
the distribution ©f time should be proportional to th© Importance 
of the different areas# -S© it was decided to develop desirable 
weight ageJ In term® of time allotment to the different areas in a 
workable syllabus® In a professional course like teacher education 
the students may have to do work during out of school hour® 
also® Most of the practical work under different subj©cts^community 
living and community service etc. are don© out of school hours only. 
So th© criterion weight age in term® of time allotment has two 
part® 

(1) weight age in term® of instructional time allotment 

(2) weight age In term® of time spent out of school hours I 

(c) Weight age In term® of Evaluation Scheme* 

Evaluation is a vital force in instruction » It serves at 

a motive for learning* It helps to assess the extent to which 

the student® have attained the objective®* Hence a desirable 
©valuatlesy®theme containing the weightaaes to the different 
trees of Teacher Education can be another criterion for ©value- 






(1) Recommendations of the recent committees end 


riors weight ages In terms of time allotment 
different areas of teacher education* 

(a) In terms of instructional time allotment 

(b) In terms of time allotment out of school hours 



(a) in terms of allotment of internal mark© 


In order to develop the weight age criteria in terms of 
















s 10 % 


syllabus. The investigator could observe some of the difficulties 
in the implementation of the syllabus. As a result of the dis# 
cussion with teacher educators it was found that the methods of 
teaching followed in these training institutions are Ineffective 
as the majority of them followed lecture method. Interviewing 
some of the student teachers the Investigator could find out 
that they are loaded heavily with practical work on certain 
occasions that they fail to revise the subjects at home. 

With the above background the investigator requested a 
panael of 12 experienced, teacher educators,, who were the 
participants for the All India Workshop for developing a work# 
able curriculum for Elementary Teacher Education conducted at 
the National Institute of Education from 22 to 28 February,, 1969 y 
to list down the broad areas a workable elementary teacher 
education programme may contain. These teachers were oriented 
to the purpose and scope of the study. The broad areas listed 
by this pan^el and those suggested by the Headmasters and 
teacher educations whom the investigator had interviewed were 
collected,cl assifled and the following broad areas were finalised. 

i„ General Education 

2* Content Course 

3. Methodology of school subjects 

4. Theory of Education 

5. Problems of Elementary. Education 

6. Student Teaching 

7. Craft Work 

8# Physical Education 

9. Art 

10, Community Living and Community Service 





X 
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influence of one over the other. Hence the weightages for the 
desirable evaluation scheme was charged to be given in absolute 
marks, - total marks split into internal and external assessment. 

The final questionnaire. 

The final questionnaire consisted of two parts. Section A 
was meant for developing criterion weightages for the Broad 
areas and Section B was meant for the sub-areas. In order 
that the respondents have a full picture of the scope of each 
broad area they were requested to go through the whole questionnaire,, 
before they mark their weightages. Three questions were added 
at the end to elicit their opinion about the evaluation in 
Training schools. (See appendix 3) 

3. The Samnlex 

It was decided to have the sample drawn from those who 
are directly involved In the implementation of the syllabus. 

At present there are 105 elementary training institutions 
in Kerala State. All the headmasters of these training schools 
constituted the population for the development of the criteria. 

The teacher educators were not included because of the following 
reasons* 

(1) They do not have an overalludicious perspective of 
the whole syllabus as they are concerned with their 
own subjects. 

(2) They may become more biased in giving weightages to 
their own special areas. 

Even though questionnaires were mailed to all the 
headmasters of Training schools only 27 questionnaires were 
received back and these 27 headmasters constituted the sample. 
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first week of March 1969* Only 27 cutest ionnaires 
were received back till 5*5*69® The at 27 questionnaires 
k 

The weightages given for each broad area by 


in terms of time allotment 


For developing the criterion weightages for the 


were converted into percentaget of the total mark® 


mean weightages for internal end external assessments 


criterion weightage®. In calculating the criterion weightages 
in the evaluation scheme each broad area is considered as 
separate unit by itself* Table I gives the criterion weight age® 
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Table - I 

Table Show^tVie Criterion Weightages for the 
Bro.ad Areas. 


: i 

Broad area ! Criterion Weightages * Criterion weightages for 

! I_; the evaluation scheme 

: Instruc- * Time Allot- : Internal ?External: Total 
stional : ment out of ' assess- s assess- i $ 

Jtime : school hours ment % ment % s 

sallotment! i 3 ! 

t % *. t t t 


.. General Education 5.42 

l. Content Course 17.05 

3. Methodology of 25,23 

School Subjects. 

L Theory of educa- 12.61 

tion. 


j. Problems of Element- 3,12 


ary Education 

>. Student Teaching 15,23 

r. Craft w ork 8.32 

3, Physical Education 5.61 

>, Art 3.23 

)• Community Living 
and Community 
Service, 

1. Specialization 0.18 

2. Excursion Study 4 -' 00 

tours etc. 


«* 

«n 

4.25 

4.25 

3.18 

5.23 

15.07 

20.30 

4.42 

5.62 

19.96 

25.58 

6.54 

3,32 

9.89 

13.21 



3.04 

3.04 

10,18 

16,20 


16.20 

15,30 

4.56 

m 

4.56 

$.08 

0,27 

** 

0.27 

0.18 

2.18 

- 

2,18 

48.85 

8,15 

an 

8.15 


m 

0.28 

0.28 

6,2.7 

1.98 


1*98. 


Total! 


100.00 


100.00 


47.51 52,49 100.00 
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Table . II 

Table showing the criterion weightages for the sub-areas. 


Sub areas 


J j 

i Criterion Weightages tCriterion weightage for 

l in terms of *the evaluation scheme 

J t ? j : 

? Instructional! Time allot-* Inter-:Exter-t Total 
5 time 5 ment out of* nal ?nal * % 

‘ * school hours assess+assess* 


7 

. 1. * 

7 a... 

2 » 3 

MnniSi 

- '—g-T ' 

!♦ GeneraLEducation (No of respondents * 

21 only) 


1* Contributions of 
Science to modern 
living 

42.5 — 

40.5 — 

40.5 

2* Literature and Life 

11.3 

12.4 

12.4 

3. Mathematics for eiiize 
-ns 

7.8 

8.4 - 

8.4 

4. Social Studies 

28.5 

29.2 - 

29.2 

5. Art and Art appre¬ 
ciation 

9.9 

9,5 

9.5 


^otal 


100.0 


100.0 


100.0 


2. 

a) Remedial progra¬ 
mme in Scnool sub¬ 
jects including 
study of elementary 
school syllabus 


1. Regional 7.8 

1 angu age 


2, Hindi 

«• 

3, English 

7.2 

4. Mathematics 

7,5 

5, General Science 

8.5 

6. Social Studies 

7.2 

T©talj- 
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____ 


3 

4 

“3 - 

& - 

(b) Additional Course in 

School Subjects! 

1* Regional Language 

13,1 

20,9 

5,2 

15,7 

20,9 

2. Hindi 

- 


- 


<e» 

3, English 

10.6 

16.4 

4,1 

12.3 

16.4 

4. Mathematics 

12.6 

20,9 

5.2 

15.7 

20.9 

5, General Science 

12,9 

20.9 

5.2 

15,7 

20.9 

6. Social Studies 

12.6 

20.9 

5,2 

15.7 

20.9 

Total*-- 


n« 

im 

24jl9_ 

mamm 


3* at. Ita&jflSL*..- 

1, Regional Language 

23,6 

20.75 

4,6 

16.0 

20.6 

2.Hindi 

m 

■m 



m 

3^ English 

17.6 

17.0 

3.6 

14.0 

17.6 

4,Mathematics 

19.6 

20.75 

4.6 

16,0 

20,6 

5.General Science 

19,6 

20.75 

4,6 

16,0 

20.6 

6, Social Studies 

19.6 

20*75 

4,6 

16.0 

20.6 

Total* — 

100.0 

100.0 

22.0 

78.0 

100.0 

4* Xfa&m. ML. Eriasail-fta* 

1 4 Educational Psycho* 

25.0 

52,5 

6.2' 

18 ■ 8 

25.0 

logy including Child 
psychology 

2.Principles of Educa- 

25.0 

9.7 

6,2- 

18,8 

25.0 

tion including Basic 

Education 

3,School Organisation 
& Admisfcration inclu. 

25,0 

* 

18.2 

6,2* 

18,8 

25.0 

ding Evaluation 

4*Health Education 

25,0 

19.6 

6.2' 

18.8 

25.0 

including Health 

Inspection _„________ 

Total * *»#> 

100.0 

100.0 

24.8 

75,2 

100.0 
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1- Compulsory primary Education 
2 . Teaching of large classes 
•3* Ungraded teaching 
4« fork experience 

5, Wastage and Stagnation 

6 , School as a community 


Totalis 

6 . Student teaching; 

1, Demonstration lessons 

2® Observation lessons 

3. Criticism lessons 

4* Block teaching practice 

5® Preparation and administra¬ 
tion of tests. 

Total:— 

v 1 * Theory of Craft 
2 ® Practice of Craft 


Totals — 


(number of respondents 23) 


10,5 

m 

m 

14,6 

14.6 

20.2 

- 

•m 

18,5 

18.5 

21,8 

** 

m 

18.5 

18,5 

25.5 

w 

- 

20 9 2 

20.2 

14.5 

- 

«s> 

16.2 

16.2 

7,5 

- 

w 

12,0 

12,0 

100,0 

4rt> 


100.0 

100,0 


15.5 

8,5 


*» 

15,5 

3,8 

10 .5 m 

10.5 

20.2 

tn 

* 

CO 

17.8 - 

17.8 

46.3 

59 .7 

62.9 - 

62,9 

2.5 

9.5 

8,8 — 

8*8 


1QQ tS». i lQ.Pnft Qi-i w —n-AQflaS L 

3D « 0 — 28 * 0 - 28 • 0 

70*0 100.0 72,0 - 72*0 


100*0 100*0 100.0 


100*0 
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—— 5 — 

-g- 

~T~“ - 

T - 

t- 

8 . Ehy_fi.l 5 .al Education 






1 . 

2 * 

Theory of physical 
education 

Physical exercises 
and drills 

41*5 

38*7 

8,2 

Only 3 respondents 
have given weightage 
to the evaluation 
Scheme hence not consi¬ 
dered. 

3, 

Games ( indoor and 
out door) 

14,6 

56*6 




4, 

Sports and atheletics 5*2 

35,2 




Tot al 1 

100,0 

100,0 




9* Art 


\ 





1 . 

Theory of Art 

40.0 

w 

38.5 

- 

38.5 

2. 

Practice of Art 

60.0 

100.0 

61,5 

m 

61.5 

Tot al j *»*•«• 

100*00 

100*0 

100.0 

«► 

l56,0 

10 Cornmun itv Livina and 






Community Service 






1 . 

Practice in clean 
and healthy living 

va 

14.3 

16.7 

e*» 

16,7 

2 * 

Cultural and Recrea~ * 
tional activities 

14.3 

16.7 


16.7 

3. 

Manual work 

- 

14.3 

16.7 

m 

16.7 

4. 

Self government 
activities 

- 

14.3 

16.7 

- 

16.7 

5. 

Extension work 

m 

14.3 

16 . 6 ' 

m 

16*6 

6 . 

Community Surveys 

- 

14.3 

16,6 

- 

16,6 

7, 

Participation in <*» 

the programmes of the 
neighbouring Community 

14.2 

m* 



T©t al * *» 

m 

100.0 

100.0 

- 

100.0 




I* For developing a criteria of the kind mentioned 
above it is always better to elicit responses from all 
those concerned with the implementation of the Elementary 
Teacher Education Syllabus? feuch a® teacher educators 8 
curriculum workers and administrators* A stratified sampl¬ 
ing technique would have been employed for eliciting the 
responses* But within the short time and convenience at the 
disposal of the investigator he could collect responses only 
from Z? Heads of Training Institutions in the State* 

* The criterion weight ages are calculated for the entire content 
course* 

** Only 11 respondents gave weightage to the evaluation Scheme* 
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2* Out of the 105 Heads of Training Institutions the Jt Head* 
masters who responded to the questionnaire form a special group 


er Educ 1 




UhMlTil 


criterion 


»i 






Chapter - III 
Analysis - General 

This Chapter is devoted to analyse the general nature 
of the syllabus* 

1* M v at ion of._t.hg... Cpu rse 

The Education Commission ^ ^and the Committee to 

( 2 ) 

evolve model syllabi for elementary teacher education 

have suggested a two years' course for matriculates. The 

number of instructional days recommended by the Education 

Commission in an academic year is 234 (39 weeks) for schools^. 

The workshop of Elementary Teacher Educators for developing 

a workable curriculum conducted at the National Institute 

of Education, New Delhi from 22*2.69 to 28.2.69 also resolved 

that the number of instructional days in a year should be 

(4) 

between 230 and 240 . 

The duration of the course of studies in the present 
syllabus is also 2 academic years. But the number of 
instructional days Is not mentioned any where. A mention 
i© made in one part of the syllabus where the syllabus 
for one of the crafts is dealt with, that the duration is 
30 weeks per year. ( 5 ) This duration is testified by the 
total number of periods set apart for each subject in a 
year and the number of periods for each subject in a week. 

The lengthening of the course will proviid© richer 
experience and deeper treatment which will result in the 
production of better teachers. 


1. Ibid p.-?2 

•2 a •* ■ Ibid p , 5© 

" B • V * * l» / 

3* Ibid' p* 38 


4. Report of the Workshop for developing 
a workable curriculum (unpublished) 
Deptt. of Teacher Education, N.C.E.R.T. 

5 * aWASS.W 
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Although the duration Is two academic years,, full utiliza¬ 
tion of the academic year is neglected by restricting 
instruction to 30 weeks* The number of instructional 

bc- 

daysshould be fixed and it should noteless than 230 days 
a year* 


2 * Admission , rgqulrerneats 

It is widely accepted that successful completion of 
ten years’ schooling should be the minimum standard for 
admission to teacher training institutions*^ 

The syllabus does not contain any hint on the general 
qualifications of the entrants, ^per the recruitment 
rules contained in Kerala Education Act and Rules the 
minimum qualification?for admission are prescribed as 
follows! 7 ^ 


1* A pass in the S.S. L.C. Examination with at 

least 42% marks in Regional Language* English and 
Mathematics* 

2® The candidates should not have taken th© S.S.L.C* 
Examination more than twice* This condition is 
relaxable in the case of students who have passed 
the pre-university examination* 

Studying the above condition one can conclude that 
th® minimum qualification® prescribed for admission to the 
Elementary Training Institutions is a little above matricul- 
ation^the minimum accepted by the various committees and 
conferences® 


6* Report of the All India Seminar on Elementary Teacher 
Training programme 1963 p,6. 

7® K,K. Narendran,K©ral a Education act and Rules 1968 
Southern Book Trust Company, P ibs&ib?. 
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3 * Lvp s i 

The training course should aim at developing the 
trainees as (a) cultured individuals (b) responsible 
citizens of a democratic society and (c) dutiful# responsible 
and efficient professional people#^ The understandings# 
skills and attitudes to be developed among the student 
teachers have been spelt out clearly by the committee to 
evolve the model syllabi for elementary teacher education.^ 

The most important of them are given below# 

I# Understandings? 

(1) I© help the student teachers to understand the 
developmental needs of children at various stages of 
growth# 

(2) T© develop an understanding of th© social and cultural 
need® of a secular democratic society in a scientific 
age# 

(3) To develop an understanding of the philosophical 
sociological# psychological# historical and 
economic bases of education, 

(4) To develop an understanding of the factors 
which influence education# and also the growth 
and development of the society# 

(5) To help the students to acquire adequate knowledge 
of the subjects taught at the elementary level. 

{$) T© help the students develop Insight and sympathetic 
understanding In regard to harmonious development 
©f the individual. 

ii. AiU a. jmd., 

(1) T© develop clarity of expression. 

(2) Tp develop the ability to conduct ©mp eric si child 
study to Identify child® 1 needs# utges and attitudes. 


(8) Report of the All India Seminar on Elementary Teacher 
Training programme 1963 p*8 and 9# 


(9) Ibid p, SI # 52 and &3* 
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(3) To develop the ability to conduct community surveys. 

(4) To develop the ability to evolve and adapt methods 
and techniques suited to the environmental situa¬ 
tions and hejp the effective integrated growth 

of the children, 

(5) To develop the ability to organise curricular 
content around different units of activities 
and experience* 

(6) T 0 develop the ability to produce, appreciate and 
evaluate child literature and help the pupils to 
use them effectively, 

(7) To develop the ability to teach school subjects 
enlisting maximum involvement of children in the 
learning process* 

(8) To develop the ability to appraise individual differ* 
©nces and Individualise instruction# 

(9) T 0 develop the ability to organise schools as 
self governing, creative, active, co-operative 
and democratic community of teachers and pupils, 

(10) To develop the ability to improve,prepare and use 
teaching aids suited to instruction* 

(11) To develop the ability to evaluate growth and th© 
impact of the school on the community, 

io 

(12) To develop the ability^maintain the different types 
of schools record®, 

(13) To develop the ability to build up relationships 
and the ability to work with people ** children, 
fellow teachers, parents and other community 
members. 

Ill Attitudes 

To develop positive attitude towards 

(1) Teaching profession 

(2) Welfare work and manual labour 

(3) Scientific approach to all professional activities 

( 4 ) Humanity In general 

Any syllabus to be comprehensive and meaningful should 
spell out its objectives at the b«# inning itself* 
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As a matter of fact the syllabus material Is a means 
of achieving the objectives, The present syllabus 
under study does not enumerate the objectives of Elementary 
Teacher Education for which it Is meant. 

On a detailed study of the syllabus items with 
the objectives mentioned above it is found that 
nothing or very little is included for achieving the 
following objectives 

(1) Helping the student teachers to develop 

the ability to conduct emperical child study. 

and (2) Helping the student teachers to develop 

th® ability to produce 9 appreciate and evaluate 
critically child literature and help the pupils 
to use them effectively. 

Specific objectives for teaching each subject are 
not spelt out in the syllabus except for Art and 
Grafts. The introductory paragraphs for community 
living and physical education contain incidental mention 
of some of the objectives in very vague terms. For 
Example 

" It (student self government) should be evisaged 
as a continuous programme of training in responsibility 
and In the democratic way of llfe*^-^ 

The general objectives for which the syllabus has 
been framed should be given at the beginning itself. 

The course items which will help the student teachers 
to develop the following abilities should be included 
in the syllabus. 


(1) ability t© conduct simple emperical study studies, 

(2) ability to produce, use and evaluate childrens 1 
literature 
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The Import an ce of giving clear* definite attain*** 
able objective© in terms of changes in student behaviour 
cannot be overstressed. They give a direction and 
purpose to both student teachers and teacher educators* 
They make teaching and learning purposeful* They 
also help the supervisor® and evaluators* The syllabus 
under study Is deficient by not giving the specific 
objectives for each broad area or subject* 

4* Reference Book s s 

Any syllabus to be complete should contain a list 
of reference books for consultation fey its users* The 
reference books will serve as a means of locating the 
original Incformation, As teacher educators will have 
to consult original and modern books on the subject it 
is better to give separate lists for teacher educators. 

A list of reference books is given at the end ©f 
the syllabus for all subjects except General Mathematics, 
social studies. Principles of Education and school 
organisation# Separate "Books for detailed study'* 
and "Books for reference" are given under Methods of 
Teaching Mathematics* Some of the suggested reference 
books do not contain the name of the publisher or the 
year of publication* p ot example "Handbook of Teacher® 
for Basic Schools’* listed as item H©*5 under "Books for 
detailed study" at the end of the Course/Methods of 
Teaching Mathematics does not contain any other inform®** 
ation* 

As self study habits have to developed among the 
student teachers all courses of studies in the syllabus 
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6 ® JP£afit;_lcal Wprk Most of the theories taught have their 
corresponding application in practice* This requires 
the student to do some practical work in every area# 
it Is seen from the syllabus that all the seven 
subjects listed under Part II (Methods of teaching 5 school 
subject® and 2 courses on Theory of Education) have some 
practical work or other listed under them* Assignment is a 
Common item# The five content subjects under part I do 
not have practical work listed under them* But 25 marks are 
set apart for each subject under practical work# The 
amount of time that the student teachers are expected to 
spend on practical work is not mentioned anywhere* 

Broad guidelines regarding practical work under 
each subject or area should be given in the syllabus. 

The apDroximate time that the student teachers can spend 
for the practical work under each subject should be mentioned 
in the syllabus as it would enable them to budget the time 
out of school hours a® efficiently a$ possible. Unless 
instructions are not given the assignments may degenerate 
into reproduction of answers to some theoretical questions# 
The type, nature and purposes of the assignments should 
be made clear in the syllabus* 

12&&SL ,a.bu,5J. 

Xt is seen that the syllabus is a priced publication 
of the Education Department of Kerala Government. The 
price is fixed to be fe*l*20* 

The syllabus should be made available to its users 
free of cost# So it Is better that it should not be a 
priced publication* Even if it is priced there should 






Analysis » broad areas 

Th® Syllabus for Teachers 1 Training Course of 

Coral a State is divided into three parts 

Part I » General Education 

Part 11 « Theory and practice of Education 

Part 1X1 » Practical a 

Part I® « General Education includes th® following subjects® 

1® Regional Language «• Mai ay al am Language and 
Literature ©r Tamil language and 
Literature ot Kannada Language and Literature® 

2® English 

3« Mathematics 

4® General Scionc® 

% Social Studies 

Part II m Theory and Practice of Education includes 
th® following subj ectst~ 

1 . Principles of Education and school organisation 

2# Educational Psychology and Health Education 

3® Methods of teaching appropriate to the following 
subjects* 

(1) Mgl®yalam # Tamil or Kannada 

(2) Engl ish 

(3) Mathematics 

(4) General Science 

p 

(5) Social Studies 

III contains th© following practical* 

(1) Teaching Practice 


P 
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24.4 17.05 • * 3.18 

28.2 25.23 « - 4,42 

14,1 12,61 m » 6,54 

» 3.12 • * * 

12.4 15,23 * - 10.18 

11.3 8.32 46* 6.7 15,30 

2,8 5,61 ' * «. $.08 

3,23 * « 0.18 


* ♦ t * 32/« 
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10* 

Community living and 
immunity service 

<a 


m 

645** 

93.3 

48,85 

11* 

Socialization 

m 

m 

0*18 


m 


i 2* 

Excursion study tours 
etc* 

4 » 


.00 

w 

«* 

6,27 

13, 

Library work 

60 

2*3 

** 


m 

w 


Total !»• 



ggjwa 

691 

■B 

lil 


* The time 46 hours is arrived at by calculating ih® time require* 
for the %c the target of production® in spinning and 

weaving and the prescribed speed ©f work and reducing the time 
available in school hours* r he toal time required for practical 
work wder craft is estimated to be 95 hours approximately mt 
©f which about 65 periods of 45 minutes duration each, are 
available during school hours* 

^ This is calculated from the time table for non*residential 
schools (page 51) 1 6 hour is set apart for community work 
«n all day8| it is done from 9*30 a*m* to 10*00 s.m. and 
from 4*00 p*m» to 5*00 p*m. Apart from this a three week 
camp 1$ prescribed and 15 hrs a day during the camp are 







1«General Education 

«£» 

*» 

2* Content Ceurs® 

125 

6,25 

3*M®thodology ©£ 

125 

6.25 

School Subjects 

4*Theory of Education 50 

2,50 

5„ Problem ©f El«®n«* 


m 

tary Education 

6*Student teaching 

250 

12,50 

7«Craft 

60 

3,0 

8*Physical Education 

m 

« 

9«Art 

40 

2,00 

10*Community living 

ISO 

7,50 

11* Special iration 


m 

12® Excursion* Study 

m 

«* 

tours etc* 
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General Education should aim at making the student 
teacher a well educated cultured man(l) • It should help the 
student teachers to build up a "proper perspective of life) 
our cultural heritage and of problems ext 1 aspirations of the 
nation as well as of human culture and civilization" (2), The 
committee to evolve model syllabi for Elementary Teacher 
Education ha® suggested this area to be a non-examination 
subject (3) • 

21 out of 27 respondents to the questionnaire recorded 
their desire to include General Education course in the sylla¬ 
bus by giving welghtages which ranged from 4$ to IS % in term® of 
instructional time allotment. The criterion welghtage was cal¬ 
culated to be 5.42$ (Table III)» None of th@ respondent® 
gave welghtage to this area for out of school hour® work. 

Contrary to the recommendations of the Committee to evolve model 
syllabi all the respondents fell: that General Education should 
be an examination subject and that it should be assessed extern®- 
ally (Table IV). 

General Education is not a subject of study in the syllabus. 
Under the head General Education content of school subjects m 
are taught. As a large percentage of the respondents f*eL the 
need for this area in the curriculum in agreement with the 
recommendations of the Education Commission and the syllabus 
Committee 9 it should be included in the syllabu® and about 
6„S$ welghtage in terms of instructional time should be given to 

.u • I . I ..r- I • - I • ■ ■[. 

1 . Report of the Committee to evolve model syllabi for Elementary 

Teacher Education) N.C.e.h.T. 1965) p.53. 

2. Report of the Education Commission 1966, F.7S. 

3. Ibid p. 86. 



to content subjects.^ 

Th© criterion welghtag© in term® of Instructional time 
t llotment i® 17.01$ and th© criterion weighing® for out of 
school hours work I© 3.18$ (Table III). Th© criterion weights®® 
for th© ©valuation scheme la 20.3$ * (5,23$ Internal assessment 

and 15.07$ external assessment)» 

On m examination of the content subject® in the syllabus 

th® following observations were made# 

1. In General Mathematics most of the items ar® in 
th® nature of revision. A few course items 
ar® relevant to the elementary school syllabus. 

But th® underlying concepts ar® not expected to 
b© dealt with 

For example 

Item No ,2 Revision of th® four iundamental operation® 
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in fractions and decimals ■* Chain of operations « Brackets » 
finding the square root significant figures* 

The above item is nothing but revision exercises and 
the clarification of the underlying concepts are not Included, 

2* In the Syllabus for General Science* most of the course 

items are expected to the dealt In range only# 15 periods are 
set apart forth© detailed study of the syllabus fox $td#I 
to VII* But the scope of this discussion is limited to 
"the extent of matter to be taught, methods to be followed* 
equipments required, experiments to be demonstrated * aetivi* 
ties to be given etc." ^The important concepts included 
In the elementary school curriculum are not highlighted, 

3* As it is given in the note to the syllabus, social studies 
has to b© taught only in brerdth. But it is gratifying to 
not© that the primary school syllabus included in method® 
of teaching Social Studies has to betqught with reference 
to (1) Content and (2) principles underlying the syllabus. 

4. In languages lift Regional Language and Engl ish, grammar 

and correct usage are included and they are relevant to the 
topics to be taught In primary classes. 

At present 521 periods i.e.24,4% of the total instructional 
time is spent on content courses which is far above the criterion 
weight age (17,08) as well as the weight age suggested by the 
Education Commission (20$), 

The content courses ocouplet 27,29% of the total marks 
out of which 6,25% is assessed internally. Both internal and 
external assessments afe far above the criterion weight ages (Table IV), 

(6) syiybus for Teachers’ Training Course, Govt, of Kerala 1962 









th«i© fundament®! concepts will have t© be dealt with in depth and 
other© in breadth depending upon the general ©ducational background 



in functional utility and require® revision# 


mm*: 















marks art set 




>srt for.this area which i® slightly greater than the 



• w 1-^j*,f /vC **'*-£■ ■sAw >*'*<- r’i 

weightage* l?io,only 28*2%? hit weight age in ©valuation come® to 
35 * 26 % (set chart on page } thereby indicating the time spent 

for teaching this area is more important from the ©valuation point 
of view* 
















Instructional tin® allotment and the evaluation sheme 




















m 


ion and 

primary schools 00 that they can search for their proper solutions! 
ijo this area is considered as an important part of the syllabus 
by the committee to evolve model syllabi for Elementary Teacher 
Education® 

Only 23 out of 27 respondents gav© weigh tag© to this area 
and the Criterion weightag© is 3*12$ In terms of Instructional 

rit©r 

schema ie 3*04$ and the respondents felt that it should b© assessed 
externally only* 



The committee to evolve model syllabi suggested a period of 60 
working days The Education Comission has suggested student 


(10) Ibid p. 103. 

(11) Report of the All India Seminar on Elementary Teacher Training 
1963 p *21 * 


(12) Ibid 105 
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teaching at two stages® The first stage is de\etc-d to orient 
th© student teacher t© the entire school situation and to initiate 
hlw into actual teaching* The second stage is meant for continuou 
teaching for a specified period of eight weeks *^ 

The criterion weight age for student teaching as a whole 
comes to 15*23$ of the instructional hours* Th® criterion 
weight age In the out ©f School hours i® 10*18$* The criterion 
weight ago in th© evaluation scheme is 16*2$ which should be 
entirely internal* 

On a study of th© syllabus it is found that 264 periods 
of 45 minutes duration each have been set apart for student 
teaching. This will work out to be about 40 days only which 
is far below the number of days recommended by th© committee® and 
comm las ion So The weight age in terms of Instructional hours 
(12*4$) is also less than the criterion weight age (15.23$)* As 
far ®s the evaluation is concerned* th© present weightage is 
only 12*5$ which is about 4$ short of the criterion w®ightag«» 

Th© amount of time and marks alloted for student teaching 
is not enough* Thor© 1$ need fox giving greater importance to 
student teaching* When the number of instructional days are 
increased to 230 days the criterion weightage ©£ 15*23$ will 
exceed ttv> duration prescribed by the committee to evolve model 
syllabi i,&6o days. There is strong need to increase th® 
duration of student teaching. Hence the syllabus needs revision 
to give greater we ight age in instructional time end in evaluation* 
Xt is encouraging to not© that the evaluation is totally don® 
internally* 


(13) Ibid p* 74 
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;# The targets in crafts should be laid not in terms of 
production but in terms of skills and teaching skills®. 

The teaching of craft should be integrated with the 
total training programme, 

10)1 weight age in the evaluation scheme should be given 
to crafts* (15). 


m©nt is 8*32,. and weightago for out of school hours is 15,3$* In 
the ©valuation scheme the criterion welghtage io 4,56£ and it is 


a ceased only internally# 

The syllabus contains 240 periods of craft work which comas 


enema o 


duction 
ng. glv 
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Two groups of crofts ar® given In the syllabus® Bach student 
i® expected to choose on© main craft from group A and a related 


nubeidinry craft from Group B 

Group \ 


Group B* 

1, 

v caving 

1® 

spinning 

2* 

f griculture 

2® 

Gardening 


C'-rdbonrd modelling 
and Book binding 

3* 

Paper Graft 

4® 

Wood work 

4 S 

Mat weaving 

b» 

Leather craft 

-*3 9 

Embriril'ory 

6» 

Coir craft 

6, 

Clay modelling and pottery 

7® 

8* 

Rattan Turk 

U©edict Work 

7. 

B.,akotry 


-.'©tailed syllabi for a few crafts are given * There Is 

provision for any Institution to adopt any craft according to the 

local needs in which oas® the syllabus should be prepared by 

the concerned tochero and got approved by competent authorities* 

In the syllabus for spinning and weaving production targets are 

(17) 

fixed along with some skill targets 

Tho instructional time spent on craft la greater than 
nece'-^cry# ft earns that the required proficiency in tfe® 
crafts should be developed through practice don© out of school 
hours whiJe the teaching ie to be dona during instructional 
houra# The weightage of craft in the present evaluation ie 
very low® (only 3%) There is need for greater weightage in 
the evaluation seheme* The evaluation of craft is done internally. 
There is flexibility in the selection of crafts which is a good 
procedure for meeting the local requirements* The syllabus Is sil¬ 
ent about the integration of craft work with th© other areas 


of. the.. 

jTlTk 4* .. .. . ... S ftL® iS M tv G' 1 ant M BTL TT>Ai *■**« <( 


(17) syllabus for Teachers' Training Course Education Deptt* 
Kerala State 1962 p* 47* 
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i© don© the teaching of craft will degenerate 


L7) fed that It should continue to be a non ■'examination subject 
In the introductory paragraph* the purpose of including 
phyolcal education in the syllabus i© dourly explained# 


cal education* A© per the syllabus 60 periods 1*©. 
of the instructional tine Is? occupied by physical education 
hie Id far below the criterion welghtege .(5*0$) Physical 
tlon is,noa-exair.inatlen subject as per the syllabus* 












4S,8^ 4 th® toal out of school hours meant for obligatory work® 

The criterion weightage for the ©valuation Scheme is B.1S$ of th© 


total marks and it should be assessed internally# 

In th© introdectory paragraph, the importance and purpose 
of cojnmui ity life are w&ll explained# But this l@ not a substitute 
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This helps the institution to build up a tradition and 
prestigue which have long standing effects* 

The time allotment in the syllabus cannot be compared 
with the criterion weightage calculated* If the fatal 
time for obligatory work like practical®* community living 
etc® is fixed for a year then about half of that time should 
be spent for activities connected with community work* The 
present weightag@ in the ©valuation scheme (7*5$) is lower than 
what is rectuirod (S»152$* It is^pregressive step that the 
total evaluation In this area is done internally* Hence 
this are® should be given a little more weight age in the 
evaluation scheme* 

11 # 

Specialization is on area recommended by the committee 
to evolve model syllabi for Elementary Teacher Education 
to an able the student "to flower out and build up his 

f 

personality around th® activity of his main inter© 

Only on® respondent out of 27 ha® given weight ago 
to this area thereby indicating their unwillingness to 
accept it a® an are© of study for elementary Teacher 

Education® 

12, taoitsJ&nu ?tudv, 

The excursions* study tours and field trips help 
to widen the experience and out^look of teachers to a great 
extent* 


2% Ibid p, 54* 
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A?, this area i§ not included in the syllabus It is 
necessary to include ell the five sub areas with annreprlate 
weiqhtapes* The sub areas in order of importance are given 
below* ■* 

1* Contributions of Science to modem living 

2. Social Studies 

literature and life 
4, *rt and Art /'poreelation 

5* Mathematics for citizens 

The course of subjects should correspond to the subjects 
prescribed for elementary classes and they should help student 

Tf'fcl & vn 

’"eightages in terns of Instructional time allotment for 
the cub* areas under content course. 













The content course should contain two categories of 
course it ms 

( j) Remedial programme ated nt filling tbs gaps In 
the students 1 past knowledge r.nd correcting the effects of 
wrong schooling. 
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Table VIII 

ml mi ion :3ehfm© fop the sub was under Cbntent 


3ab area 


Mr-rnal assessment 

Ejcbern&l aBO©0®©rt 

Total 


Mark® 

Fbroent- 

Orltorion 

wightege 

$ 

Harks 

age 

(Mi© An 

itfti oh (■*•)' 

7° 

Harte fbr Qrlter* 
cen- ton 
tag© Efelgtv 
tage 7 

1* Rational 


4,6 

5,2 

tt 

80 

14,7 

16,7 

105 

194 20,9 

kngmgt 

2., Hindi 

ttjjt 

* 

m 

- 



m 

«» *» 

5* >H«h 

26 

4.F 

4,1 

100 

18,5 

12,3 

125 

22*9 16*4 

Hath®- 

26 

4/ 

5,2 

« 

flo 

14,7 

15,7 

105 

19,5 20.9 

Katies 

5, General 

25 

4,6 

5,2 

a 

00 

14,7 

15,7 

105 

\%% 20,0 

Soienee 

f* Swsial 

25 

4,6 

5,2 

w 

00 

14,6 

15,7 

105 

194 20*9 

rtts ait® 

Totalu 

125 

23,0 

24,9 

420 

77,0 

75,1 

545 

i^l .j.— 

100*0 100,0 


* fiioh «hj«ot is full pnpsr for tho extom 1 exwlmttooi a «5*J&J 

MO eaoh. art It oeirtalns a eonpalwry 1 P 8 ®?J® n 7„S 8 in 
■ethoaolocr part nanyiiw start 20 narks. This in art appUcataa in 

the east of English, 


Cbisid* **»,84/" 





different subjects split under two heads (1) Remedial programme 
and (2) Advanced content course® The criterion weighteg© 
is greatest for General Science (21,4?$) and least for English 
(17,85*5), The criterion weight ages for all subjects In 
medial work arc almost equal except for General Science which 
is slightly or ‘»ter (8*5%)® The criterion weightages for 








woidhiag® to Hindi* 

English is taught from Std* HI* So more then 30 percent of 

6t 

teachers who have,hpndle classes I & XI will not tooch English end 














wj 


jseful* It should be related to the theories of education 
and relevant to the tasks of classroom teaching^ The Me 

nt sohool subjects e 

by the organisation and treatment of the «ylt nbut' w; 


Table IX 

Time allotment for the sub areas under Methods 
of Teaching School subjects® 


17*0 


20.75 


603 100.0 


100.0 
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EjTSj 


eheme is cone 

have the sot® criterion weightages (20.6?S) except Teaching of 
English which has only 17,6$ (See table X). 

Table X 

Allotment of marks for the sub areas under 
Methods of Teaching School Subjects 


, ^ — — —-- -^Mfe’SMUWUCIML'I.mrieK'kkMnfrU'f SHCi-ETW TtVU-'itt*V It—mrr—w 

* mt.'-rn.-i aefiogsment Exto^al ar-^osstuent Jotnl 

. . i - V ».uip-aftraf,-raavfMfroiavT*' crljjvtw»s- t-l jW r+va**nauaeiimammi’JiJjJ&Zwr ■<»i*r.a.'>x 

tub >a:i.\v' t . nrkri Percentage Cri«: Maries: v tCr3U * Marks: % :Cr 

t : s ter-: * i star- s : tte: 


705 100,0 100,0 


4 The paper on content course for each subject except English 
contains a consulsory question on methodology which carries 
sooroxiaately 20 marks, The methodology paper for each 
subject carries 100 marks, H @nce the total fox methodology 
of each subject is 120 marks except English, 
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On a study of the course Items for the five subjects 
Included In this area the following observations are made 

1* J® vary little v&ry kittle integration 

ai>ong the different subjects. The subjects may 
bo taught in Isolation due to the syllabus being 
comp artmentalised. 

2. ih@ subject© are not integrated fco the theories 
of education* 

3. %me of the course items are repeated in relation 
to the respective subjects* 

»*o» banguage teacher « qualifications 

(Regional Language) 

Social Studies teacher » personal qualities 

( Social Studios) 

Oualifications of a Science teacher 

(General Scionc©) 

The staff * personal and professional qualifies* 
tions ©f teacher® (School Organisation) 

4. &om© of the course Items do not have any pelewit 
relation to the classroom needs. 

e«q« Principles of curriculum construction in 
Primary schools (General Science) 

5* Periods have been alloted to the course item® in 

all the subjects except for Teaching of Mathematics* 

Table X ©hows that all subjects are equally weighted 
in the syllabus for the evaluation scheme except English 
which has a less a weightag© (17*8^9* As against the criterion 
weightage of 22*0G$ for internal assessment 17*8% Is assessed 
internally* 

There is need for integrating the "Teaching of various 
school subjects as also to integrate this whole area with 
the "Theory ©f Education”* The course items are not only 
parts of the gubjacts under which they ar© listed but al so 
parts of the whole training programme* Meat of the course 
items need revision to achieve this* 




intern•'■l a&seismont in this area than Is don© at present* 
On ? study of Table XI which shows the distribution 























Table XII 

Tim© allotment for the sub areas under Theory of 
Education* 


" t ~. Z- 

r \\b nr^.iss s 7na t mction .. Tl time l Out of 3 Instructions nut of schoi 

t i i School t time % ? hours % 
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«Y Centro 8 gets the least criterion weiohtnge in terms 
f -Hornet ( 7 * 5 $) evaluation scheme ( 12 . 0 $ 


Table XIV 

Criterion '"©ightages for the sub areas under 
fro biotas ©f Elementary Education* 

reenendentft » 93;! 

- Criterion wciohtnoe am './eight age for evolution 

* __,_„ 

i school i Out of school jXnteyv * Extern si t Tat -1 f. 

t hours % t hours % t nal * assess** t 

* ? : assess* t ment % * 


2* T 


100*0 
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Tl-m criterion weight ages for demonstration lessons in 
terms of instructional time allotment is only 15.5# and that 

° oU hours is 8. 5 % According to the respondents 

it should not be assessed. 

Table XV 

S^bjectwiso time allotment (in percentages) for 
different aspects of Itudent Teaching. 


Sun t" 


Subjects 


Dwon nt ra¬ 
tion 
Lesson 


TTbscrva- “ 'total 

tion Lesson^ Teach- para- 
Lesson ing tlon 

prac & 
tice Acton, 
of 


lasis. 


U Regional 
Language 

(10) 

3.8 

(2) 

0.8 

(15) 

5.7 

(10) 3.7 

- 

(37)14,0 

2. Hindi 


m 


w» 


«RS» 

■» 

- 

m 

3. English 

(59) 

22.3 

U) 

0.4 

05) 

5.7 

(52)19.7 


(127)48.1 

4, Mathematics 

do) 

3.8 

(2) 

0.8 

do) 

3.8 

(10) 3.7 

tW 

(32) 12.1 

5* General Sc. 

(10) 

3.8 

(2) 

0.8 

(10) 

3,8 

(10) 3,7 

n» 

(32) 12,1 

6* Social Studios( Id 

3.8 

(2) 

0.8 

(10) 

3.8 

(10) 3.8 

w 

(32) 12.2 

7e Physical 
Education 




m 


***» 

(4) 1.5 


(4) 1.5 

Tot alt- 

(99) 

37.5 

(9) 

3.6 

( 60 ) 22.8 

(96 ) 36.1 

- 

(264)100.0 

Criterion 
weightage for 
in struct Ion al 
time 


15.5 


15.5 


20.2 

46.3 

2,5 

100.0 

Criterion 
weight age 
for out of 
HSfr.Qgi hflVn. 


8*5 


3.8 


18.5 

59.7 

9.5 

100,0 



No£^*Flgi™rii brackets denote the number of Instructional periods. 
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A study of Table XV reveals that a weightage of 37.5$ 
of the total time for student teaching is given to demonstra- 
tion lessons only which is far above the criterion weightage 
(15,5$) » This is due to the undwe weightage given to demons¬ 
tration lessons in English ( 22 . 3 %) . It may be noted that 
the time spent for demonstration lessons is greater than 
the time spent on block teaching practice., The number 
of demonstration lessons given by the teacher educator happens 
to be greater than the total number of lessons a student 
teacher has to take in a year. Hence the teacher educator 
gets himself practised and the student teachers become 
observers, A study of the syllabus for English reveals that 
the demonstration lessons in English are to be distributed 
among the different classes as follows 

Std, XIX 9 lessons 

Std* IV 14 lessons (In view of the importance of 

demonstrating the teaching of 
early reading and writing) 

Std, V 12 lessons 

Std* VI 12 lessons 

Std* VUI 12 lessons 

The syllabus contains instructions that demonstration 
lessons should be given as far as possible in block^ each 
block consisting of a series of lessons with the same class, 
to give the trainees an idea of continuity as well as of 
techniques. 

Originality and initiative in classroom teaching 
procedure cannot be overemphasised. Too many demonstration 
lessons in a subject tend to regiment teaching procedure. 




Hence the present weight age for demonstration lessons in English 
has to be reduced to the level of other subjects, %enever the 
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fellow trainees also,(iO) An observation performs should be 
developed and given to the student teachers for the purpose! 11 ^ 

The criterion weight age in terms of instructional time 
is 15*5% (See TableXV) and the criterion weightage in the 
evaluation scheme is 10*5% of the total marks for student teach¬ 
ing (See Table XVI), 

The syllabus does not provide scope for observing as 
many lessons as required* The time available for observation 
lessons is very much limited (3,6%) » The student teachers 
should be given Sufficient time to observe the lessons of 
teachers working in the attached school before block teaching 
practice is begun and to observe the lessons of their co¬ 
trainees during block teaching practice* Instead of prescribing 
the same number of observations to all student teachers, a 
minimum number may be prescribed and the needy students 
shall observe more lessons. At present the observation remarks 
of the demonstration lessons are also taken into account for 
assessing observation lessons* The demonstration lessons 
should be completely free from assessment and the weight age 
for the observation lessons should continue without any change. 
3, Criticism lessons 

Student teachers are much more benefited by criticism 
lessons followed by free, frank and healthy discussion by 
student teachers properly guided by the teacher educator^ 


PloT (ill Report of tli'© Seminar on Student Teaching anT 
* Evaluation Calcutta 1968 NCERT p. 33 t© 37* 


(12) Student Teaching and evaluation, Report of the All India 
Preparatory Seminar Allahabad, 1966 p„ 59. 
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The criterion weightage for criticism lessons in 
terms of instructional time allotment is 20,2^ which is 
a little below the actual weight age in tho syll ahu s is 30^ 

( See Table XVI) 

A® per the syllabus each trainee is expected to take 
two criticism lessons^ cut of which one should be a correlated 
lesson* The discussions that follow the criticism lesson 
should help the teacher to analyse his own lesson to find 
out the strong points and weak points* Since self cornetion 
is fh© host correction gracefully accepted the teacher educa¬ 
tor should be careful to keep the discussion on the track* 

It should be kept purely professional, highly explorative 
and fully constructive* The weightage given to criticism 
lessons in the evaluation scheme should be reduced by about 
12T. 

4* Block Teaching Practice* 

Practice teaching should not begin unless the student 
teachers are ready for The practice teaching 

should be done in all kinds of schools in the neighbourhood* 
it ha® to be organised in such a way that the student teacher® 
have the experience of teaching the following groups of 
Cl a'-'30 ^ 

(a) Std* I to Std* HI 

(b) Std* IV & V 

(c) Std, VI & VII 


(13) Report of the Committee on Plan Projects (Teacher Trainin* 
,1964 Page 


( 


14) Report of the Committee to evolve model syllabi for El era® 
tary Teacher Education NCHRT 1965 p« 10®@ 
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There should foe 42 days of teaching practice divided 
into two blocks or, in each year (3 weeks in the first 
year end four weeks in the second year) [ i5 ) The Educa¬ 
tion Commission has suggested a continuous teaching practice 
for a oeriod of 8 weeks i The co-operating teachers 
should foe properly selected and then oriented t© the 
objectives^ scope end purposes of student teachings it 
should become a part of their normal duty to help and 
guide the student teacher in planning^ executing and evalua¬ 
ting the l*s son «( Regarding the supervision of lessons 
the teacher educator should supervise at least about 60 # 
of the lesson© oven though the ideal is to supervise all the 
l*«j60Rft(£3) Proper tools to evaluate the lessons given 
by the student'! ''teachers have to be developed* 

fhe criterion weight age for Block teaching practice 
is 46*3% of the total instructional time fox student 
teaching which is about 10% greater than the actual welghtag® 
(36•1 <V 3» Moreover more than half of the time set apart for 
Block Teaching Practice Is being utilized for teaching English 
only and all the other subjects share equally the rest of 
the time except physical education which has a lesser weigh- 
t,ege @ The criterion weight age in the ©valuation scheme la 
62,9% as against the present weigh tags of 60%. 


Tjft f 

( 17 ) 

(18) 
(19) 


•mrrrfz —rw‘Wasr, t»; WB * 

Report of the All India Seminar in Elementary Teacher 
Training 1963 p, 25 

Report of the Committee to evolve model syllabi for 
Elementary Teacher Education NCERT 1965 p, 105# 


Student Teaching and Evaluation# Report of the 
All India Preparatory Seminar Allahabad 1966, p. 


IS, 
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The time set apart for Block Teaching practice is not 
sufficient and hence it has to be increased to about 8 weeks# 

The undue weightage given to teaching English should be 
reduced and broughtAhe level of other subjects# The syllabus 
dees not contain instructions regarding selection of co-opexating 
schools and co-operating teachers# The orfanisation of Block 
teaching practice in all its aspects should be described in 
the syllabus* The Block teaching practice should be organised in 
such a way that student teachers may get practice in teaching 
all classes and all types of lessons# The teacher educators 
should supervise at least 60/4 of the lessons given by the 
student teacher# A detailed procedure along with tools for 
assessing the lessons should be incorporated In the syllabus 
so that uniformity in evaluation can be achieved# The weightage 
given to Block Teaching practice in the evaluation scheme has 
to be increased slightly. 

Preparation and administration of tests and the interpreta¬ 
tion of test results are not done by student teacher© in the 
student teaching programme. T he respondents to the questionnaire 
gave weightage both in time allotment and in the evaluation 
scheme for this sub area. Even though "The preparation of test 
items’ 1 is assessed in practical work under the respective 
subjects the administration and interpretation aspects are 
not taken care of* Hence it is essential to include this 
item also In this area of student teaching as desired by the 
respondents# This should be done at least in two or three 
subjects. 

Every student should be requ^ rtS< ^ to study two crafts - one 
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major craft and the other a subsidiary craft. The subsidiary 
craft should get about half the time that the major craft is 

, ( 30 ) T ' 

qiven, Tne syllabus for crafts should contain both theory 
and practice of crafts^The theory of crofts should have 
three parts namely (l) Knowledge of tools (2) pedagogies 
and (3) knowledge about materials and the practice part should 
contain 

(1) Observation of work 

(2) Actual practice in different sequential stages of 
production 

(3) Repair of tools 

(4) Teaching Practice^^.) 

Table XVII shows welghtages to theory and practice of 
craft®* 


Table XVII 


Welghtages to the sub areas under crafts, 



2, Practice of 
craft 


(20) Report of the Committee to evolve model syllabi for Elementary Teacher 

Education NCERT 1965 p, 106 . t 

(21) Report of the All India Seminar on Elementary Teacher Training progra¬ 
mme 1963 p, 19. 

(22) Report of the Committee to evolve model syllabi NCERT 1965 Appendix 
page XVII to XVIII 
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The syllabus provides scope for studying two crafts^ 
one main craft and the other a related subsidiary craftp 
According to the syllabus the time spent on subsidiary craft 
is only one third of the time spent for the main craft* Only 
general theory of craft is given for both main and subsidiary 
crafts which is mostly pedagogical in nature* The knowledge 
about materials and knowledge about tools do not have sufficient 
weight age in the syllabus for crafts. In most of the syllabi 
given for crafts in the syllabus, the course items are not 
listed separately for theory and practical work. 

Separate syllabi for various crafts should be given in 
the syllabus at two levels main craft and subsidiary craft* 

The time to be spent on the theory part of each craft should 
be specified and it should have n roper proportionate weight age 
in the evaluation scheme also. Unless a proper balance between 
theory and practice of crafts is maintained the study of crafts 
may degenerate either into craftsman training or theoretical 
craning. The syllabus for practice of craft should be graded 
and integrated with the theory part. As five of the lessons 
in the block teaching practice have to be correlated lessons (it 
is assumed that the correlation meant in the syllabus is correlation 
with crafts) the teaching of craft need not find a separate place 
in practice teaching. The welghtage to the theory part in the 
evaluation scheme has to be increased. 

8. Physical HducitM 

As elementary education is given during the formative days. 
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physical education is imoortant for the proper development 
of neuromusecular skills and strength of the body, Defective 
postures and ©euromusecul ar habits learnt in childhood are 
very difficult to remove in later years* Hence the development 
of the body through correct postural habits, physical exercises 
etc, is very vital in the total educational programmes 

The criterion weightage for the theory of physical 
education is 41*5% of the instructional time for this area. 
Physical exercises and drills get a criterion weightage of 
38*7%, Games has been given the greatest weightage during 
out of schools hours (56*6%) by the respondents to the questionn¬ 
aire, Sports and Atheletlcs has been given 35,2% of the time 
for out of school hours® 

The curriculum on the basic pattern usually does not 
include physical education as a separate course as it is incor¬ 
porated in the community living programme® But physical 
education is a subject of study included in the syllabus under 
study* ^he following three aspects of the physical Education 
programme are suggested in the syllabus, 

X, Theory of physical Education - instruction classes.? 

This includes the aims and objectives of physical 
education, pi ace of physical education in the curriculum 
organisation and administration of physical education 
etc, 

2. Practical woik 

The syllabus for practical work has three parts. 

The first part contains compulsory programmes? the 
second part contains the optional programmes meant 
to keep the trainees active, healthy and prepare 
them for interscholastic competitions etc, and the 
third part includes special projects like sports 
festivals, mass drill demonstrations etc, 

3, Teaching practice 

The student teachers are expected to given at 
least four or five lessons In physical education 
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P°hyVica h e^t^ the 

The theory of physical education should be taught 
ae it is don© now. 


The practical work under physical education is flexible 
enough to meet the individual needs of student teachers. Tbe 
time during instructional hours should be mostly utilized for 
t eery of physical education and physical exercises and drills. 
Gamas should find time during out of school hours. Only three 
respondents have given weight age to physical education in the 
evaluation scheme. Hence all aspects of physical education 
should continue to be a non-examination subject. 

9. .Art 


fhe three major areas that should be included In the teaching 
of Art in Elementary Teacher Education programme have been 
listed by the committee to evolve model syllabi*, 23 ^ They are 

1, Art and Art appreciation (content) 

2, Art practical 


3* Art in the school curriculum (pedagogy) 

The weightages for theory and practice of Art tfra given 
in Table XVIII, The criterion weight age for the theory of Art 
is 40% where as the actual weightage is only 27,8%, The practice 
of Art has 72,2% cf weightage as against the criterion weightage 
of 6o%. In the evaluation scheme the weightages are almost the 


same and hence no change in the evaluation scheme is necessary. 
The Items included in the theory part of the syllabus are 


mostly concerned with the content of Art, The pedagogic part is 
Confined to two items only namely item 4, "Correlation of Art with 


Crafts and other school subjects* and Hem 6, "Organisation of 
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Table XVIII 

Weight ages to the sub areas under Art 


Instructional time : Criterion 

„ fliateBJ™. __ i Weight age 

Periods : aqe ;Criterion:for out 

* sweighta- ?of school 

5 sge % j hours % 

—.....1_____* _ » 

L iA& e rn 
j Marks 

« 

* 

s 

4 

» 

\ 

l 51 e.Y4y.2ltioP-.... 
i %-age; Criter 

s : Ion 

; : weigh*- 

: : tage 

: s % 

Theory of Art 25 

27*8 

46'. 0 

* 

16 

40*0 

38.5 

Practice 65 

of Art 

72.2 

60 *0 

100*0 

24 

60*0 

61,5 

Totals 90 

100*0 

100*0 

100.0 


100*0 

100*0 


classes In Arts in Primary Schools”* The time alloted for 
teaching the theory of Art is not enough and has to be increased® 
The syllabus for practical work is comprehensive! but it Is better 
to include preparation of some of the common teaching aids like 
sentence cards, flash cards, flannetograph etc, in the practical 
work* 


10 * 

The daily routine activities like community prayer, 
sanitation, Kitchen work etc should be organised in such a way 
that they should not become burdensome, monotonous or depressing. 
There should be sufficient variety in the programmes to cater to 
the needs, Interests and capacities of student teachers*^ 


(24) Report of the First National Seminar on Education of Primary 
Teachers in *ndia i960 p.2D7 
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Table XXX 

Time allotment and marks for different aspects 
of community living. 


Sub areas 


1 allotment out of Internal assessment 

i-— . ., 

*‘S ; 5*: 

? hours s Percent Criterion! Marks: $*age! Criterion 
5 * tage s weight age: : : weightage 


UL 


jlJL 


1, Practice in clean and 
healthy living 

2, Cultural and recrea¬ 
tional activities 

3, Manual work 


14.3 

14.3 
14.3 


30 

30 

30 


20,0 

20,0 

20.0 


16 J 

16.7 

16.7 


4, Sel* - Government 
activities 

5, Extension work 

6, Community surveys 

7, Participation in the 
programme of the 

neIghbou ring community 


14,3 

33 

20.0 

16,7 

14,3 

30 

20.0 

16.6 

14.3 



16,6 

14,2 

«r 

An 

V* 


lotalt*. 645 100 100 150 100 100 


and cultural programmes and by encouraging the trainees to participate 
in the life around the school by organising various types of social 
service to the local community? ^ The syllabus clarifies the 
importance of community living by saying that "community living Is 
placed at the very centre of the scheme and the activities of the 
community in the Kitchen* on the farm * in the school or in the village 
are to be considered part of the educational programme"/ 29 ) 

(28) Syllabus for Teachers* Training Course* Education Deptt* 

Kerala Government 1962 p» 49. 

(29) Ibid p„ 49, 
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The community living programme includes the following 
items of work# 


1 # 


Practice in 
sanitation. 
" ' habits 


food 


healthy living which includes 
kitchen work, personal cleanlinessj 
etc# 


2# Cultural and recreational activities which includes 
celebrations of festivals. Conduct of exhibitions# 
mol as, games sports etc. 

3, Manual work including gardening agriculture etc. 

4. Self Government activities which includes conduct 

of school parliament, election of council of Ministers, 
allotment of work among the members; of the community 
etc* 


Extension work. A list of items of work that can 
be taken up is given under this area* This list 
includes community surveys also# 


An alternate programme is given in the syllabus for 
non»residential institutions. The daily routine of work 
in non™residential institutions is given as follows:« 

9.30 - 9.50 Safai 

9*50 - 10,05 Assembly 

10,05 - 1,00 Ql ass Work 

2.00 * 4,00 Class Work 

4*00 - 5,00 Community work gardening, games etc. 

To give the day scholars the full values of community 
living a three weeks camp should be organised during mid-summer 
holidays. Out of the total marks alloted for community 
living 50% will be allocated for the work in the camp and the 
rest for the community work at school* Th residential 
schools assessment 1$ done for the work done during the 


whole training period. 

All training institutions should celebrate at least 
six festivals, A list of festivals is also suggested. 
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All the seven sub areas included in the community living 
programme should be organised in Training Institutions by 
giving egual weight ages of time to each sub areas 

All Training Institutions should be coverted to residential 
type and residence in the institution should be made compulsory 
for both student teachers and teacher educators*. The present 
arrangement of community living for the non-residential schools 
should be continued only on a transitory basis till residential 
facilities are made available* The sub area "participation 
In programmes of the neighbouring community" may be left 
out of assessment* But community surveys should be assessed 
with the same weight age for the other areas* A well founded 
procedure for evaluation of community living should be followed. 
It may include 

{l) putting a certain number of trainees under the 

charge of a teacher educator for a specific period 
by rotation 

(2) Use of good criteria and tools for evaluation 

and (3) discussion in monthly staff conferences the details 
of evaluation effected. 

For the purpose of evaluation of community living 
a model performs has to be developed and incorporated in the 
syllabus* 

11. Specialization 

As only one respondent has given weightag© to this area, 
this subject need not be introduced as a subject of study in 
the Elementary Teacher Education programme* 
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^’® ^ ffl^ sla LnSo. Study tours etr. , 

The criterion weight ages in terms of time allotment for 
excursions* study tours and field trips are almost the 
same .(See Table XX) field trips and study tours have definite 
educational objectives whereas excursions have only general 
aims* Excursions help the student teachers to widen their 
horizon of knowledge whereas study tours and field trips are 
educational explorations* 

The syllabus does not contain any provision for ex cur™ 
«ion* study tour or fieldtrips.Planned school visits are 
presumed to be included in "school organisation” as prepara¬ 
tion of visit report is an item of practical work under 
it* These are included as course items for theoritical 
study under different subjects* Hence organisation 
of excursions* study tours and field trips will help 
the student teachers to have practical experience of 
organising them* 

Only 11 respondents gave weightages in the 
evaluation scheme for assessing study tours and field- 
trips and none of the respondents gave weightage for 
assessing excursion* All these items should be non™ 
examination areas but their educational and organisational 
importance should be brought clear to the trainees* 




't*ges for Excursion Study 
ip$ 











system ot education. It is the process by which the degree 
®nd dimension of student achievement is estimated* In 
teacher education programmes the proficiency in educational 
practices is estimated by making us© of a variety of tools* 
Th© evalu at ion techniques used in Teacher Training schools 
hav© two effect®* Firstly it helps to estimate the achieve 
mpnt of the student teachers as accurately as possible and 




Community living, craft and Art should be assessed 
internally only* 

3, Subjects like community survey should be kept out 
of assessment, 


4, Theory papers should ba assessed externally 

and if there ar© more papers some of them cm 
he examined at the end of the first year of the 
Course* 

5* The culumativ© records of student teachers should 
be maintained. 

The All India Seminar ©£ Elementary Teacher Training 
1963 recommended internal and external assessment for theory 





25 


1* Regional Language 
2* Encdlsh 


25 


3«M»th#t®»tie® 


25 


4* General Science 25 


5* Social Studio® 25 

Fro.fa&aional Education 

1* Principle® of Education 25 
and School Organisation 

2 .Education si Psychology 25 
and Health Education 

3*M#th#d# of Teaching 25 

Region el Language 

4•Methoda of Teaching 25 

English* 

5.Method® of Teaching 25 

Mathematics 

6 # Method® of Teaching 25 

General Science 

7•Methods of Teaching 25 

Social Studies 


1* Student Teaching 
2*Main Craft 
3# Subsidiary Craft 


4* Art „ s 

5«Cdmmunlty Livln 
Community Sort 


g & 


250 

40 

20 



100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 
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2 hrs* 

125 

2 hrs® 

125 

2 hrs* 

125 

2 hrs* 

125 

r 

3 hrs* 

125 

3 hr®* 

125 

3 hrs* 

125 

3 hr®* 

125 

3 hr®* 

125 

3 hrs* 

125 

3 hrs* 

125 


«P 

250 

m* 

40 

m 

20 


40 


mmw 

31 hrs* 

2000 
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The scheme of evaluation followed is summarised in Table XX1. 
The content subjects are examined at the end of the first year 
externally. The scheme of examination follows some of the recommen¬ 
dations, The percentage of internal assessment for theory 
nepers is far lower than the suggestion of the All India Seminar 
of Elementary Teacher Traininq 1963 (50%), It is also below 
the suggestion of the Committee to evolve model syllabi ( 30%/^ 
and is %1 lq* tly below the criterion weight ages (24,9% for content 
course, 22 v - for methodology of school subjects and 24,8% of 
The or.- of Education)* This means that the influence of the external 
examination 1$ still dominant and even the Heads of Teacher 
Institutions have not developed the required faith and confi¬ 
dence to depend on internal assessment. This may be due to 
the nonavailability of thgiequired valid tools for internal 
assessment or subjective baises. 

The Chart XXII on page,shows a comparison of the 
evaluation Scheme in the syllabus under study with the Evalua¬ 
tion scheme suggested by the Committee to evolve model syllabi^ 4 ) 

It is soon that student teaching and craft are not given a© 
much weight age as they have in the model syllabus whereas the 
theory papers have more weightage in the external evaluation. 

According to the syllabus the total internal assessment 
is only 40% though the criterion weightage is 47.5%, 

There is no reference in the syllabus or in the order 
containing the evaluation scheme to the nature and type of tests 
and examinations to be used in internal and external assessment. 

The different techniques and methods of assessment and type of 
tests that may be used in evaluation should be made known to 
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2 * E xternal evaluation ; 

In the external evaluation the nature of questions need 
revision^) The questionsshouldjjbjactive based and cover all the 
important areas by ^corporating a number of different types of 
questions such as objective type questions, short answer questions 
©tc*(^) The external assessment can become more objective based 
if the questions are moderated by moderators.(T) 

There are two external examinations, one at the end 
of each year. At the end of the first year subjects under 
content course are assessed externally* A perusal of the 
question papers reveal that new type questions are also included, 
But they still need improvement. At the end of the second year 
professional subjects are assessed externally. Very few 
objective type questions are included In these examinations. 

They need improvement, 

Hie syllabus does not contain any details regarding the 
external examination* It would he helpful if a general descrip¬ 
tion, of the type of questions and general format of the question 
papers are given in the syllabus so that the student teachers 
may not resort to craning or selective learning. 


3* 5,smjsn t 

Internal ©valuation should be based on the students 
performance for the whole course^?) All practical work should 
be internally assessed! 9 ^ For internal assessment tools other 

TsT 


It] 

( 8 ) 

(9| 


Report of the Rational Seminar on Education of primary Teachers 

Tenth 'conference Report of IATE 1968 p. 121 

Report of the Committee to evolve model syllabi NCERT, 1965 

p* 136 

Report of the Committee to evolve model syllabi NCERT, 1965 

n 1 ^6 

Report of National Seminar on Education of Primary Teachers 
1961 p. 58. 
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than written examination have to be used profusely. Cumulative 
records of student teachers should be maintained in consulta¬ 
tion with them so that they can learn by doing how the cumula¬ 
tive records of thoir own children can be keptW All 
re soondents recorded their desire that moderating committees 
should chock the internal esse cement for maintaining inter 
in * t i tut ion al p arity» 

The syllabus does not contain details regarding the 
internal assessment# The instruction containing details 
of assortment are leaned every year# 

The practical work under each theory yssper namely class 
work, assignments* preparation of tests,Library work etc# 
are *t ®e«sed out of a total marks of 6o„ Forty marks are 
to be awarded! for the two terminal examinations making the 
total 100# From this,marks out of 25 will be calculated 
and given as sessional mark for each subject, 

{ h) Internal, assessment of onseticalLwoik 


Student teaching, craft, Art and Community living and 
community service isre assessed internally only# The 
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Oontd. ?, reliable tools each institution will follow its own 
rough method and the quality and uniformity of 
assessment may bo neglected. There is need for 
■suggest Inc valid criteria along with suitable tools 
for evaluating educational practices, 

4* As one of the alms of internal assessment is to 
improve the competencies of the student teachers 
in the tasks, evaluation should be Cumulative 
in nature. Every evaluation should contribute 
to further improvement* 

3® There is no provision In the syllabus for maintaining 
cumulative cards for student teachers. The Cumulative 
Cards will help the teachers to assess the perfor¬ 
mance of student teachers more objectively, 

6, Die internal assessment is modereted by Co-ordinating 
boards appointed for the purpose every year. 

7ho syllabus should make mention of the tools which 
can be used tor assessment of each area of practical work. 

The criteria should also be developed and intimated to the 
institutions. This will help to achieve validity, objectlvity 
and uniformity in internal assessment. 

Evaluation should improve the educational practice. 

Hen cm the nature and type of follow up work after each 
evaluation should be mentioned in the syllabus. 

Cumulative record helps to gauge the development of 

be. 

student teachers, -it shouldept and made use of properly. 

4. K in jam 

Prescribing an arbitrary cut of score for success 
in an examination has very little statistical validity. 

But it it usually followed. The internal end external 
marks differ with regard to certain statistics like standard 
deviations ate. and hence they should not be combined,( u ) 
Separate minimum has to be prescribed for internal and 




Table XXXII 


Scheme of Internal evaluation for Arts* Crafts 
an-? Student teaching. 


' F irst year ; 2nd year 5 s Marks inth 

Area and items, * assessment *. assess- i Total t total 

f ^arks i ment t % evaluation 

—--— -** _ i Mark s ; : Scheme 

__ A-—, 1 2_ t s' 6 

S^p-dgGii..lgi£blaa 


Observation remark?, 

5 

5 

10 

Criticism Le-son. 




(a) form el Lesson 

5 

5 

10 

(b) Correlated lesson 

10 

10 

20 

Block Teaching pract¬ 
ice 

(a) Note® of lesson 

10 

10 

20 

(b) Actual teaching 

20 

20 

40 





Table XXIV 

Scheme of internal evaluation for immunity Living 
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There is unanimity among the respondents that 40 % 
in all the subjects should be the minimum required for a 
pass as "far as the external evaluations are concerneda 
rfVith regard to the internal assessment 15 respondents 
gave 50% ; 2 gave 45% and the rest gave 40% as the minimum 
required for a pass. All respondents recorded their desire 
that separate minimum should be prescribed for each area. 

All except one respondent agreed that th@ internal assessment 
should b© checked by a moderating committee for maintaining 
uniformity of standards® 

At present the minimum prescribed for a pass is 40% in 
all subjects both in internal assessment and external assessment* 
Those who secure 50% or more of the total marks in the first 
appearance of the exam in at ions and not less than 40% In indivi™ 
dual subjects are declared to have passed in second class® 

be. 

Those who get 60 % or more will^placed in first class® Students 
are allowed to take the examinations in the subjects they have 
failed* But those candidates who take more than one chance 
to secure a pass In any subject will not be placed in first 
or second class even if they have 60% or 50% of the total 
marks to their credit* 

In view of the guidance and help available to the 
student teachers from their teacher educators and internal 
assessment being a continuous process, it is desirable to 
fix the minimum for a pass in the internal assessment slightly 
higher than the minimum In the external assessment, A minimum 
of 45% can be fixed at present and it can be raised to 50% 
when the student teachers and teacher educators gain confidence 
in the quality of internal assessment. 
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0 " -S^SL anlsat Ion of the Svll ahu g 
T -* Julegrat ion 

The different sub areas and broad areas in a teacher 
education syllabus should be thought In terms of parts or 
elements of an integrated programme/ 12 ^The Education 
Commission highlights the need to coordinate and integrate 
th© different courses and to root the entire curriculum 
in Indian conditions/ ^ 

The Integration in the Teacher Education programme could 
be achieved in two ways * firstly through the Organisation 
of the syllabus and secondly through methods of teaching 

thn course items. 

A study of the syllabus reveals the following? » 

U JjfeftflXaJiiflJL wiihjn..,.jLh,g., M £, .3 L%£3I&' 

1, The course items within the sub-areas are presented 
in an integrated manner in almost all th© 
subjects. 

2. In practical subjects like craft and Art the 
relation of the course items in the theory 
part with the course items in the practical 
part is not very evident* 

3* The course items are not related with the 
specific objectives of learning them* 

2* Integration am.pjmjthg.^ 

1* There is great isolation among the various 

subjects* This leads to repetition of certain 
course items also* 

For Example ’evaluation* is an item included in 

the following subject areas with the time allocation 

noted against each. 


( 12 ) 


Report of the Committee to evolve a model syllabi for 
Elementary Teacher Education NCERT 1965 p. 55* 


(13) Ibid 73. 
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(1) 

•School organisation 

10 periods 

(2) 

Educational Psychology 

7 periods 

(3) 

Methods of teaching Regional language 

8 periods 

(4) 

Methods of teaching English 

2 periods 

( 5 ) 

Methods of teaching Mathematics 

6 periods 



(estimated) 

(6) 

Methods of teaching General Science 

10 pds® 

(7) 

Methods of teaching social studies 

10 pds. 


Totals- 53 pds 

The total time spent on evaluation will work out to 
be more than 5*8$ of the time spent fox the professional subjects® 
The general principles of evaluation can be dealt with 
in any one of the theory papers and the application part 
can be done In methodology of subjects thereby bringing about 
the functional utility of theory® 

2® The syllabus does not indicate clearly the order and 

lAAs 

spacing of the sub areas included^the broad area especially in 
the student teaching programme® 

In the student programme the number of lessons the student 
teachers should observe before they begin teaching t^chlng is 
not specified® The proper time for beginning block teaching 
practice, critielsm lessons etc is not specified In tkc sy Jkbus. 
It should be noted that- teaching of certain theory portions 
is a pre-requisite for starting student teaching® 

3. JhteflratlflD-^ ppq 

1® The isolation among the broad areas is also very 
great® According to the syllabus eacl>£ubject is to be 




ueu ally con (dieted during the middle of the second 



allcat ion of the content 0 # The content and the method 
of teaching do^et themselves fused by this arrangement 

£t/ts*crCl -v-/~ 

They remain separate in the minds of 4 teacherseducators 
when they leave the course* 
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suagested for residential Elementary Teacher Training 
Institutions for both staff and students by the All India 
Seminar on the Elementary Teacher Training Programme 1963^^ ^ 

1* Eight hours of class work including community activi¬ 
ties* 

2. Eight hours of personal time for the trainees 
including the time for self study 

3* Sight hours of rest* 

Considering the above time allocation^the recommenda¬ 
tion of the Education Commission regarding the number 
of Instructional days and the criterion weight ages 
given by the respondents to the questionnaire* it 1$ 
possible to work out the time allocations'to different 
areas in the Teacher Education Programme. ( s ee Table XXV) 

Apart from allocating the time for different 
broad area® or the sub areas included in the broad 
areas it is necessary to allocate the time for each 
of the course of items. This will help the teacher 
educators to understand the scope of treatment of the 
course Items* 

Each area should be given the time allotment 
for practical work during out of school hours* The 
syllabis should contain guidelines for each institution 
to prepare a scheme of practical work so that the practical 
work may be spaced conveniently through out the course* 


(14) Ibid* p 15* 
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Table XXV 

Table showing the allocation of time to different areas 
for a 2 year course, of 234 instructional?e'ach following 
the criterion welghtages, L 


Broad Areas 


Sn'. Jp"j j 5p j9n ^ , Time , ]' T 

*. Criterion i hourst Periods t Criterion ; hours 

{ weight age 3 3 j weiqhtage . 

1—■ .I.. t 3 % 3 .. 


1. General Education 

5,42 

155 

207 

m 

- 

2, Content Course 

17*05 

488 

651 

3.18 

54 

3* Methodology of 

School subjects 

25*23 

722 

963 

4,42 

76 

4* Theory of Education 

12,61 

361 

481 

6,54 

112 

5. Problems of Elementary 3,12 
Education 

89 

119 

- 

- 

6, Student Teaching 

15.23 

436 

581 

10,18 

175 

7* Craft work 

8,32 

238 

317 

15,30 

262 

8, Physical education 

5,61 

160 

213 

^.08 

87 

9« Art 

3,23 

92 

123 

0,18 

3 

10* Community Living 

- 

- 

- 

48,85 

838 

11, Specialization 

0,18 

4 

6 

- 

«8 

12. Excursion, Study 
tnu r«;. etc* 

4,00 

115 

152 

6.27 

109 

Total!** 

100.00 

2860 

3812 • 

100,0 

1716 


The time allocation among the sub areas for student teaching 
and Excursion etc* are worked out as followsi- 

Toial time available 436 hrs, (581 pds) 

Demonstration lessons 89 pds i.e,about 18 lessons for each subject 

Observation lessons 89 pds - d °- 

Criticism lesson 118 pds. about 4 lessons per student 

Block teaching practice 272 pd.|60 lessons aaclWor^ auWacta^ 

edn# 
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Preparation & Administration of teats 
including Remedial teaching 


14 pdse about 3 pds. 

for each subject. 


There can be six weeks set apart for the following 
observation lessons « 39 

Demonstration lessons - 89 

Criticism lessons - 117 

T hls period can be split into 2 blocks of 6 half weeks 
each, the first block being included in the 1st year and the 
other block during the second year. 

The total time available Is lib instructional hours 
and 107 out of school hours which will work out to 28 days. 
The allocation among the sub areas can be as follows* 
Excursion 10 days 

Study tour - 10 days 

Field trips etc- - 8 days. 

The syllabus contains rough time allocation to 
different areas. Allotment of periods for the course 
item® are given In all subjects except Methods of Teaching 
Mathematics, Art, Crafts and Physical Education. The time 
allotment during out of school hours for practical work is 
completely left out for all subjects. 
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Some of the books includedin the list of reference 
books do not carry the full details l*e* the name of 
the outh©r 9 Nemo of publisher year of publ i cat ion etc 

9# The syllabus is silent about the methods that can foe 

fruitfully employed In teaching the various subjects in 
Training Institutions,, 

10® The content subjects do not have practical work listed 
under them though 25 marks are alloted for practical 
work under each subject* 

11* The approximate time during out of school hours that 

could b© utilized for practical work under each subject 
1® not mentioned in the syllabus* 

12# At assignments aim at self study habits the nature and 
method of preparing them should find a place in the 
syllabus* 

13« The syllabus is a priced publication* it should h@ 

mad® available to teacher educators and teacher training 
institutions free of cost. 

ii* tkaesal 

14* General Education Is not included In the syllabus# 

III* » 

15# The subjects under content course contain course items 
of two types (1) revision exercises and (2) advanced 
content materials which are not functionally related to 
the real tasks and actual needs of elementary teachers# 









in the ©valuation Scheme is more than necessary 

































be mentioned in the syllabus for the guidance of 
teacher educators* 


The practical work under different subjects snowies 
be clearly mentioned with their purposes along with 
an approximate time allocation. 










king Into consideration the following points 
( n) A 11 the subjects should have equal welghiag®® 

(to) The welghtage for this course is a little greater 
at present, 

(c) English can be an optional subject of study,, th® 
alternate subject being child Psychology and 


assessment# 

( c ) The course items should not be too theoritical* 

They should be integrated with the needs of class¬ 
room teaching# 







11 * Problems of Elementary Education should be included 
In the syllabus as a subject for external examination 'during 
the second year of the course* The following problems in 
order of importance have to be included® 

{ a) ’«ork experience 

(b) Ungraded teaching 

( c) Teaching of large classes 

( d) V.'attaga and Stagnation 

( e) Compulsory primary education 

( f) School as a community centre* 

12* The anount of time and marks alloted for student 
teaching have to be Increased considerably® 

1-, Detailed instructions should be included In the 
syllabus regarding the organisation, supervision and 
evaluation of student teaching by taking into consideration 


the following points* 

(a) ah subjects should have equal welghtage 

(b) Demonstration lessons should be given as and 
when necessary and they should be kept out of 






practice of craft should be mad© more meaningful by r©« 
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